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Engaging learners in an EGAP course
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Research

Goals of an EAP Direct Entry Pathway

EGAP or ESAP?

English for General Academic Purposes Course (EGAP)

▪ designed to teach language, skills and strategies which 

can be transferred across various degree programs

-orientate students to the receiving institute and academic 

culture



Research

Examples of transfer from an EGAP course

Increased level of confidence, academic conventions, presentation 

skills, critical thinking, writing structure (Dooey, 2010; Terrashke & 

Wahid, 2011)

Presentation skills, discussion management skills, working in groups, 

confidence in speaking skills

(MacAulay, 2016)



Research

Issues with EGAP courses

▪ Failure to transfer generic skills to discipline specific tasks 

(Counsell, 2011; Ong, 2014)

▪ Lack of discipline-specific language and knowledge 

(Dooey, 2010; Terraschke & Wahid, 2011)

▪ Failure to see connection between EAP course and future 

course

▪ Low motivation



▪ Relevance is the key.



Establishing relevance

Perceived relevance of a 

task or activity                      

motivation

Keller (2010)

ARCS theory of 

motivational design; 

Woodrow (2013)

The Karate Kid

(http://www.movieclips.co/)



People are motivated to learn if 

…they perceive value in the knowledge presented

…there is an optimistic expectation for success.

(Keller 2010)

ARCS model of motivational design

▪ Attention

▪ Relevance

▪ Confidence

▪ Satisfaction



How?

1. Address learners’ content needs

(relevance)

2. Help learners see connections

Perceived relevance + anticipation of 

transfer



▪ Setting expectations

▪ Matching

▪ Simulating

▪ Modelling

▪ Problem-based 

learning

▪ Anticipating application

▪ Generalising applications

▪ Using analogies

▪ Parallel problem solving

▪ Metacognitive strategies

Hugging

Bridging

http://worldartsme.com/lessons-

learnt

Teaching for Transfer (Green, 2015; James 2006b) 



Applying the hugging and framework

Which strategies are being used?



Presentations

Yes
74%

No
26%

I was required to give a 
presentation in my first 

semester at UNSW.

47.6%

3.7%

26.8%

22.0%

a group
presentation.

an individual
presentation.

both. I did not give a
presentation.

I was required to give

Source: UEEC graduate survey (completed after one semester at UNSW)



Hugging and Bridging

Discussion Board Activities



Hugging and Bridging

Students analyse a case study and make 

recommendations based on it.



Hugging and bridging
Students identify similarities between 

their EAP course and a course in their 

discipline.

What skills can they apply from their 

current course? What might be 

challenging?Assessment Task

Mechanical Engineering



Hugging and bridging

After a presentation, students evaluate their own 

performances and how they could improve in the future.



Hugging and bridging

Graduate 

talks



Making Connections:
Student investigations of their future disciplines within 

a Direct Entry EAP course

English Australia Action Research program

Meredith MacAulay

& Tania Bencic



Research Questions

▪ How can UEEC students make greater connections with 

their future university disciplines?

▪ What effects will these connections have on students?



Research Design

Students became researchers of their future disciplines.

(ethnographic approach)

Investigated their fields using authentic course information, 

students and staff

Reflective Learning Journals

Formulate 

questions

Record 

Discuss

Reflect

Investigate
Synthesise 

Evaluate



Cycle 1  (5 weeks)
9 x 2-hour slots 

Discussion + Presentation class 

Discussion class: Discuss the investigations/lead discussions

Presentation class: Learn/practise presentation skills and present 

investigations

Students worked in faculty 

groups.



Cycle 2 (10 weeks)

Cycle 2 Investigation Choice

Focus on field-related presentation and research project

+ two investigations



Key Findings

Cycle 1 and Cycle 2

• Increased knowledge 

• Increased motivation and  overall confidence

• Peer connections

• Improved skills



Cycle 2  Transfer

Transfer of skills and knowledge from UEEC 15 to UEEC 10

▪ Confidence to do more in-depth research

▪ Impact on topic choice for presentations

▪ Confidence in presentation skills

‘



Conclusions

▪ Various ways to make connections

▪ Relevance of tasks linked to student motivation

▪ Benefits of reflection

▪ Recognition of student capabilities

Implementation of the Cycle 1 activities into the UEEC 15 

curriculum!



Discussion

What types of activities could you include in your course to 

increase learners’ perceptions of relevance?
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