Why this text?

How does this text tick all the boxes?
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Action Research
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research and

reflection
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Background

University English Entry Course (UEEC)

10 week intensive, high stakes

Underachievement in academic writing tasks

Aim

With reference to Assessment for Learning
principles, improve upon the formative elements
of summative assessment tasks




Research Questions

WiIll use of the
assessment rubric as an
explicit teaching tool in the
classroom lead to
Improved understanding of
each criterion?

Will this
understanding
lead to better
outcomes Iin
academic
writing tasks?




Action

UNSWIL EAP writing assessment rubric

slanguage unpacked for accessibility

series of reflective lessons designed
- targeting each component
- individual and peer review workshops




UNSWIL-EAP Writing assessment criteria
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Data Collection
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*Retrospective verbal protocol
«Student interviews

*Analysis of student writing and
assessment results

sSummative questionnaire




Reflections

*Student comments
Grades

*Are we providing best
practice with our academic
writing approach?

*\What implications does this
have for UNSWIL syllabus
design?




Students’ Voices

“(the) assessment criteria (is) difficult theory but because we
have time to analyse it, understand it, apply it, practice it, get
feedback and see improvement, it’s interesting.”

“So when | know what you expect to see in my writing, | feel
more confident to write.”

“Before, when | didn’t know the assessment criteria, | didn’t
answer the question that the task required me to very well.”

“I will use the rubric to guide me to build...to make my answer.”




“Helped me use academic language.” (4)

“The AC Is too general, we need specific examples,
both of academic and non-academic texts.” (4)

“The AC is hard to follow (2) hard to apply to my
writing (2) hard to understand the difference between

the bands.” (2)

“More time and repetition analysing the AC.” (3)

“Peer analysis followed by consultation with teacher
really useful.” (1)
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